The 
Introduction
English was introduced in the areas now comprising Pakistan by the domains of power government bureaucracy, judiciary, military, education, commerce, media etc. at the elitist level; it became a preserve of the elite and a means of empowerment. It also became a status symbol marker and a social asset, thus function as a class differentiator. The role of English has become more pronounced in the recent years because the elites of Pakistan especially the armed force and the bureaucracy have appropriated English for themselves contrary to the state's declared policy of curtailing its role and replacing it with Urdu, the national language, as the official language (Rehman, 1999) .
Educators are concerned that the English language is taught in that country under conditions which are far from being satisfactory. English plays a prominent role in Pakistan as a lingua franca -a common means of communication -besides Urdu and a host of regional languages and numerous dialects -as a global language and a medium for science and technology. However, it is a fact that despite studying English in schools and colleges for about 6-8 years, students, especially coming from rural backgrounds, are not able to communicate in English with relative ease and success. Even in some areas where students use a regional language as a first language (L1) besides Urdu -and in such areas English becomes a third language (L3) -they lack all the four major linguistic skillsreading, writing, listening, and speaking. Since acquiring a second language is a skill, it should be approached in that light. It is clear that the methods of teaching the English language in Pakistan have not yielded the desired objective, i.e. communicative competence. In this paper, I argue that educators, second language acquisition researchers, and English language teachers in Pakistan must approach teaching English as a Second Language from the perspective of applied linguistics and take the necessary measures to ameliorate the conditions under which English is taught in both rural and urban areas (Rehman, 1999) .
Focus of the study
In this paper, the focus is on the issue of sociological and linguistic problems of the English language in rural areas of Zhob and Quetta. The purpose is to give the reader a critical analysis of the English language as a medium of instruction and as the main factor in determining the social and linguistic strata of the young generation in these areas. It also purports to highlight the problems with the policies of the government and the responses of the people regarding this medium. It details how this medium has divided and stratified society.
Review of the related literature
The foundation of this research study is based on the opinions/suggestions of well-known research scholars in the field of English. Sabiha (2002) is of the view that Pakistani students, their teachers, parents, and the administrators of universities, positive attitudes towards English.it goes on to recommend that English should continue to be used as an alternate medium of instruction for government schools till class 12 (Sabiha Mansoor, 2002) . Rehman (1999) gives his view that English would also be the medium of instruction in higher education. these recommendations, if implemented, will not change the power question because only a few urban government schools would be able to use English as a medium of instruction as, indeed, the model schools of Islamabad are already doing. All other schools would be forced to keep using Urdu as they would neither have the teachers nor the texts to use English effectively (Rehman, 1999) . Mansoor (1993) also found that Students have a linguistic hierarchy in mind with English at the top followed by Urdu and with the mother tongue, in this case, Punjabi, coming to the bottom. English is associated with informality and intimacy (Mansoor 1993) . In recent years; English has become the language of globalization and, therefore, dominates the world. Thus Pakistanis seeking access to the international market also need English. Indeed while state jobs in Pakistan have become accessible for people who have average proficiency in English, the wellpaying NGOs, the private educational institutions, the corporate sector and the most fashionable society all need very high proficiency in English. Thus, fifty-seven years after independence from British rule, Pakistanis find themselves more in need of English than ever before. It was, and remains, the modernizing Pakistanis' major hope for empowerment as long as the present policies, which favor English remain intact (Hamza Alvai, 1987) . English is taught as a subject in the vernacular-medium schools either from class-1 or class-6 throughout Pakistan.it is also compulsory in the higher secondary level (classes 11 and 12) and the two year bachelor's level (13 & 14 years of education) However, the level of competence attained is low and students are unable to understand and write, let alone speak, English. English taught through the grammar-translation method. Students memorize a large number of rules without acquiring any real understanding of the language. The students cram lessons, such as essays, from the guidebooks and get passing grades without acquiring any real competence in English. Passing percentages in Urdu, and overall passing percentages are better than in English (Rehman, 1991) .
Objectives
This work is intended to explore the socio-linguistic impacts of English as a medium of instruction at educational institutes in Quetta and Zhob division of Baluchistan. Among many purposes to be explored some of the main objectives are given as under: 1) To analyze those factors, due to which students of Quetta and Zhob divisions of Baluchistan province are facing difficulties regarding English as a medium of instruction. 2) To evaluate and improve the quality of English teaching. 3) To find out those factors which affect student's efficiency regarding English. Learning 4) To find out facilities to make English easier for rural areas students 5) To know how to develop a better environment in a rural area for learning and teaching English. 6) To examine and find out the different skills among teacher that make English subject easier and interesting for rural areas students.
Hypotheses
As most of the quantitative research needs hypotheses to revolve around them. Following hypotheses were developed to be tested.
Hypothesis No1: Due to the lack of qualified teachers, students are weak in English. Hypothesis No2: Due to the lack of pre-planned syllabi students face difficulties in learning English. Hypothesis No3: Low-income people do not teach their children in English medium schools.
Research Method
The study was quantitative in nature. The present study is descriptive because of the nature of the problem.52 colleges of Quetta and Zhob divisions of Baluchistan province (22 colleges of girls and 30 colleges of boys) has been chosen for the study. The population of the universe was 32868 students of rural areas of Quetta and zhob divisions. In this present study, the researcher has taken the sample of 384 respondents. The simple random sampling method was used for the selection of the sample. The questionnaire was used as a tool to collect the data. Questionnaires were prepared after pilot testing and distributed by a personal visit to the institutions of Quetta and Zhob divisions of Balochistan province. Chi-square test has been used to analyze the data.
Results and Analysis

Data Analysis
In this paper, the data is analyzed in simple tabulation representing. English is the medium of instruction and other information obtained through the questionnaire. The factor on which information is tabulated is including Respondents qualification level, family members, monthly income and father's occupation, the importance of English and role of English etc. Table 6 Do you agree that our teachers at colleges are well qualified for English teaching? Figure 6 . Do you agree that our teachers at colleges are well qualified for English teaching?
This table indicates that a minimum number of students agree that, our teachers at colleges are well qualified for English teaching, are 43.89 out of 100%, while the majority of the students disagree, and makes a percentage of 55.84 out of 100%. Figure 8 . Do you agree that the students at government colleges of Quetta and zhob divisions facing difficulties in English learning?
This table indicates that the highest number of students who agree that, the students at government colleges of Quetta and Zhob divisions facing difficulties in English learning, are 92.98 out of 100%, while those students who disagree, make a percentage of 6.75 out of 100%. 2 ∝ 3.481 (tabulated value) the calculated value 0.7523 is lesser than tabulated value 3.481. Hence, the hypothesis is rejected and alternate hypothesis is upheld i.e. there is a significant relationship between the weakness of students in the English learning and the teachers …. The above table indicates the null hypothesis was proved that shows that no relationship exists between students weakness in English and qualified teachers.
Hypothesis No. 2 Due to the lack of Preplanned Syllabi students face difficulties in learning English
Null Hypothesis There is no relationship between Preplanned Syllabi and students' difficulties in English learning 
Conclusion
To conclude, the learning environment in which English is taught in Pakistan is not favorable to teach and learn the English language. kills; moreover the teachers teaching the English language are strictly needed to be trained as well as Courses of English are taught without any specific objectives, to enhance the language skills or writing the efficient pedagogical tools; appropriate textbooks must be designed to teach English as a Second Language which is lacking till to date; language teaching facilities are not equipped with audiovisual aids; and the education system is lacking an observation and feedback mechanism.
It is recommended that the Department of Education in Pakistan seriously consider designing English as a Second Language courses with specific curricular objectives, paying close attention to the proficiency levels of the students; training teachers to ensure that they are well equipped for understanding the complicated process of second language acquisition and for teaching the English language to the Pakistanis; abandoning the Translation Method and incorporating Content based Instruction in language teaching; adopting appropriate textbooks that link theory to application; using audio-visual aids to enhance the vast amount of input and raise the learner's consciousness of the target language; administering tests that accurately gauge the learner's performance behavior; and envisaging a feedback mechanism that allows for professional development in a non-threatening, unobtrusive, and collegial manner.
